
 	

 

COLLEGE OF INFORMATION STUDIES 
Summer 2017 

 
INST650: Facilitating Youth Learning in Informal and Formal Environments 

Online; Synchronous session office hours weekly via Webex (not required) 
 

INSTRUCTOR:  
Dr. Mega Subramaniam 
4121E Information Policy and Access Center 
Hornbake Building, South Wing 
University of Maryland, College Park 
(850) 320-4899 (cell) 
mmsubram@umd.edu (Best way to reach me in the summer) 
Follow me on Twitter - @mmsubram 
Preferred communication: Canvas messaging system 
 

 

OFFICE HOURS: TBA (Doodle poll will be administered to find best day/time of the week)  

ONLINE COURSE SPACE:   https://myelms.umd.edu/login 

COURSE DESCRIPTION 
Over the past 100 years, education in the United States has grown in size and–even more–in 
complexity. Part of this development has involved the developing recognition of the importance 
of both informal and formal learning spaces in the lives of youth, defined as children from the ages 
of 0-18. In order to function effectively within this system, information professionals who work 
with youth in informal learning environments must understand a number of elements that affect 
their position in youths’ educational programs: the organizational, and contemporary contexts of 
informal learning spaces; the principles and learning frameworks of teaching and learning; and the 
leadership role that information professionals can play within their information institutions, and 
communities. The course also will introduce candidates to various standards developed by 
information professionals who work with youth, including AASL’s Standards for the 21st 
Century Learner and the competencies for librarians working with children and teens articulated 
by the ALSC and YALSA, among others. Finally, the course will explore various approaches to 
working with diverse youth and how information professionals can leverage community 
partnerships and navigate institutional support to best support learning and the information needs 
of youth.  

 
COURSE GOALS AND OBJECTIVES 

 
I. The candidate will explain the landscape of the U.S. educational system within which 

children and youth learn. 
A. The candidate will discuss and analyze major issues facing educators, policy 

makers, and parents and the impact these issues have on the development and 
improvement of library programs and other learning institutions, as well as on the 
roles and responsibilities of the information professional. 

 
II. The candidate will describe the role of the information professional within youths’ informal 

learning environments. 



 	

A. The candidate will explain foundational concepts in information studies as they 
relate to the youth learning program and the roles of the information 
professional. 

B. The candidate will describe the relationship of professional standards and 
guidelines, state standards and expectations, and other appropriate documents to 
youth learning programs and the information professional. 

C. The candidate will identify the clients and partners of youth learning 
environments (such as libraries, museums, community centers, virtual learning 
spaces, etc.) and describe results of recent research on the nature and 
effectiveness of these programs. 

 
III.  The candidate will describe the youth teaching and learning processes as they affect the 

information professional. 
	

A. The candidate will summarize current theories and models of inquiry and 
learning used in effective library programs and other youth learning 
environments. 

B. The candidate will describe the importance of collaboration, partnerships, and 
leadership in the development of an effective youth learning program. 

	
READINGS 
 
As assigned (See list at the end of this syllabus). As a courtesy, readings listed in the syllabus 
without a direct link are available through the Course Reserves link in Canvas. If you have issues 
retrieving the articles via Canvas, you must procure the readings on your own. 

 
COURSE METHOD 

 
In order to engage various learning styles in an online environment, this course will utilize 
various assessment methods to measure the achievement of learning objectives for each 
module. There will be not be any mandatory synchronous meetings throughout the semester. 
Online synchronous office hours will be available weekly for students who wish to 
participate. The instructor will conduct a Doodle Poll and find a date/time during the 
weekdays that work for most students. 

 
It is essential that every candidate read the course readings, participate in asynchronous 
assignment/activity planned for each module, and complete all the assignments. Candidates must 
watch the recorded session and read the assigned readings before completing the weekly 
assignments planned for each module. Class lectures for each modules will be released at least 
ONE week before the actual topic discussion/activity (with the exception of the class lecture for 
the first module). For example, the class lecture for June 12 will be released on June 5. 

 
Based on critical examination of course readings, each candidate should develop an analytical 
stance concerning the issues in the course. The candidates are expected to question, challenge, 
argue, and discuss issues and topics related to that module's readings. 

 
 CLASSROOM ENVIRONMENT 
 
As a graduate seminar, the classroom environment should be professional and respectful. 



 	

Discussions should be based on course readings and critical thinking. Remember—others may 
have different perspectives on issues than you, but they still deserve your respect.  

 
ATTENDANCE POLICY 

 
Regular participation in this class is the best way to grasp the concepts and principles being 
discussed. However, in the event that participation must be missed due to an illness, the policy in 
this class is as follows: 

 
1. For every medically necessary delayed assignment submission, a reasonable effort should be 

made to notify the instructor in advance of the class. The notification (preferably in the form 
of a message through Canvas) must identify the assignment will be delayed and the reason 
for the delay, and acknowledging that the information provided is accurate. 

2. If a candidate is delayed more than TWO times consecutively, the instructor will require 
documentation signed by a health care professional. 

 
EXTENSIONS 

 
Timeliness is extremely important in graduate work, and extensions will only be available during 
personal emergencies. Candidates who need to request an extension should discuss the matter in 
advance with the instructor. If an extension is granted, the work must be submitted within the 
extension period to avoid grade penalties. Unexcused delays in submission of the assignments will 
result in a deduction of half of a letter grade for each day the assignment is late. 
 
CANDIDATES WITH DISABILITIES 

 
Candidates with disabilities needing academic accommodation should: (1) register with and 
provide documentation to the Disability Support Services office, and (2) discuss any necessary 
academic accommodation with the instructor. This should be done by the second week of class. 

 
LEARNING ASSISTANCE  
 
If you are experiencing difficulties in keeping up with the academic demands of this course, 
contact the Learning Assistance Service, 2202 Shoemaker Building, 301-314-7693. Their 
educational counselors can help with time management, reading, math learning skills, notetaking 
and exam preparation skills. All their services are free to UMD students. 

 
EMERGENCY PREPAREDNESS 

 
Please check the University's inclement weather number (301-405-SNOW [7669]), which is used 
for inclement weather and other emergency situations. The University announces closings for 
snow early each day, not the night before.  While local television and radio stations report on 
University closings, the information is not always correct. Information about the status of the 
campus is available at http://www.umd.edu/emergencypreparedness/. While all the course 
assignments will be completed asynchronously, inclement weather may affect the instructor’s 
ability to access Canvas or e-mail or hold office hours. Information about possible rescheduling of 
office hours and/or assignment deadlines will be provided via Canvas once the campus has 
reopened.  



 	

 
ACADEMIC HONESTY 

 
Work submitted in this course will be individual (unless indicated as group work) and original, in 
line with the University’s Academic Honor Code and Honor Pledge. Engaging in any academic 
dishonesty will result in consequences in line with university policies. Academic dishonesty 
includes but is not limited to plagiarism, cheating, buying work, multiple submissions of the 
same paper, forging signatures, submitting fraudulent documents, and facilitating the academic 
dishonesty of others. When writing papers, be sure to carefully and thoroughly cite all materials 
you use in writing your paper and make sure all ideas and quotations are properly acknowledged. 

 
GRADING 

 
Candidates’ grade will be determined through performance on module assignments (inclusive of 
class participation), an individual presentation and report on your observations of youth learning 
programs, and responses to presentations by other candidates in the class. 

 
Module assignments (100 points/module) 500 points 
Observation presentation 200 points 
Responses to presentations 100 points 
Observation paper 200 points 

 
Each component is expected to reflect the highest professional standards, and both substantive 
and technical quality will be considered in determining your grade for each. Thoroughness, 
accuracy, salience, and effective organization are required; correct English grammar, spelling, 
punctuation, and usage are expected. Adherence to University policies on matters of intellectual 
integrity is also imperative. 

 
Grade range that will be used to determine the final grade for this class is 95+ percentage will be 
an A; 90-94.9 percentage will be an A-; 85-89.9 percentage will be a B+; 80-84.9 percentage will 
be a B; and below 80 will be a B-. 

 
 
 
 
 



	

COURSE SCHEDULE 

Module/Dates Topic(s) Class Activity Assignment Points/Due Date 

(1) 
May 30 – June 11 

Course Overview 
 

Youth 
Development 

Watch pre-recorded lecture 
on the introduction to the 
course.  
 
Watch pre-recorded lecture on 
youth development from birth 
to 18. 

Product: Discussion board post of the project 
proposal 
Using tools such as https://bubbl.us/ or any 
other digital tools or simply use crayons and 
paper and take a photo of it to share, create a 
mind map of salient points and concepts (that 
is relevant to the age group of youth that you 
are working with, and put information that is 
vital to you) that you have gathered while 
reading the articles assigned for week. Check 
out a partial mind map (this is mine!) in the 
Assignment folder as a sample. Must include 
info from ALL readings. Must provide 
substantive feedback to at least two 
classmates.  

10% 
Mind map due: June 6 
Feedback/questions due:  
June 11 

(2) 
June 12 – June 25 

Learning theories and 
frameworks (with focus 

on informal learning) 

Watch pre-recorded lecture 
on learning theories and 
frameworks 
 

Product: Discussion board post of the project 
proposal 
Describe a program that you had offered at your 
library recently for teens or children at or via 
your library that was not successful or could be 
improved. Explain how you would 
redesign/revamp the program completely by 
using one or more learning theories and 
frameworks that you have read about this week. 
Give reasons how and why you think 
incorporating principles or suggestions from the 
learning theory/framework will make the 
program more successful/impactful. Must 
provide substantive feedback to at least two 
classmates. 

10% 
Posting due: June 19 
Feedback/questions due:  
June 25 



	

Module/Dates Topic(s) Class Activity Assignment Points/Due Date 

(3) 
June 26 – July 9 

Diverse youth  
 

Watch pre-recorded lecture on 
diverse youth 

Product: Discussion board post of the project 
proposal 
Think about a type of youth that you have NOT 
been successful in getting their participation or 
involvement in your library programming and 
services (could be youth from a specific 
ethnicity/background, youth from low SES, 
incarcerated youth, immigrant youth, LGBTQ, 
youth with disabilities, etc.). As you do the 
readings for this week, come up with a few 
interview questions that you want to ask one or 
two youth from this “type”, and conduct a short 
interview/chat with them (5-10 minutes), on 
how to make your programming and services 
more appealing to them. Share your questions 
(and the reading that inspired you), findings, 
and what you will do differently in your 
program/service. Must also provide substantive 
feedback to at least two classmates. 
 
 
 
 
 
 
 
 
 
 
 
 
 

10% 
Posting due: July 3 
Feedback/questions due:  
July 9 



	

Module/Dates Topic(s) Class Activity Assignment Points/Due Date 

(4) 
 July 10 - July 23 

Guidelines for learning 
and competencies 

Watch pre-recorded lecture 
on guidelines and competencies 
 

Product: Discussion board post of the project 
proposal 
Conduct two SWOT analysis – (1) An 
analysis of you using the competencies shared 
in the readings this week. (2) An analysis of 
your youth population to the best you can 
based on the AASL Standards and Mozilla’s 
web literacy. Must provide substantive 
feedback to at least two classmates, 
specifically talking about the “W” and how 
can the weaknesses be improved. SWOT 
analysis templates can be found online or you 
can create your own and take picture of it and 
share the digital file. Must provide substantive 
feedback to at least two classmates. 

10% 
SWOT analysis due: July 17 
Feedback/questions due:  
July 23 

(5) 
July 24 – Aug 6 

Community 
Partnerships & 

Research Practice 
Partnerships 

 

Watch pre-recorded lecture 
on community partnerships and 
RPP 
 

Product: Discussion board post of the project 
proposal 
Using any type of visual map/multimedia 
presentation of your choice, map out the types 
of partnerships (school, industry, individual, 
etc.) that you currently have or have partnered 
with in the past and indicate the names of these 
partners. Indicate what their contributions were. 
Using the readings, add to the map (differentiate 
in color, etc.), who else you can partner with 
and why you should consider such partnership. 
Must provide substantive feedback to at least 
two classmates. 
 
 
 
  

10% 
Visual map/multimedia 
presentation due: July 31 
Feedback/questions due:  
Aug 6 



	

Module/Dates Topic(s) Class Activity Assignment Points/Due Date 

(6) 
Aug 7 – Aug 18 

Institutional Support 
Learning Program 

Observation 
Presentations 

Class Wrap-up 

Watch pre-recorded audio of 
interviews with librarians 
explaining how they navigate 
institutional support for their 
portfolio of program/service 
offerings.  
 
Watch pre-recorded lecture – 
Class wrap-up 

 

See assignment description below 40% 
Observation Paper, and 
Presentations Due: Aug 
14 
 
10% 
Observation Responses 
Due: Aug 18 
 
 
 

  



 	

OBSERVATIONS OF INFORMAL YOUTH LEARNING PROGRAMS AND ANALYSIS 
 

Presentations and Papers: August 14 at 11.59 PM EST 
Presentation Responses: August 18 at 11.59 PM EST 

 
This assignment is designed to enable you to compare the expectations described for youth 
learning programs that you have learned throughout the course and the realities that you find in 
informal learning environments in your community. 

 
Each member of the class is expected to observe two youth informal learning programs during 
the course, make an oral presentation via VoiceThread, and submit an analytical and reflective 
paper about the observations. You should spend approximately two hours at each learning 
program (or the equivalent – if the program lasts one hour, you should attend 2 times). At least 
one of your observed programs must be in a non-library environment (offered at a museum, 
community center, Boys and Girls club, community Makerspaces, etc).  The learning programs 
that you observe must involve technology – either technology-enabled or technology-infused. 
These programs cannot be the ones offered at your branch and/or programs that you have developed 
or co-developed. 

 
During each observation, you are to focus on the following issues, which also are the topics you 
are to address in your presentation and paper.  

 
1. Describe the learning program that you have observed, including the context, partners, the 

participating youth and their observed background (age, diversity, etc.), how often is it 
being offered (one off, continuous, has a time frame, seasonal, etc), and the expected 
learning outcomes. 
 

2. Describe examples of teaching and learning that you observed during your visits.  
Describe the roles the information professionals played in the program. What are the 
librarians’ competencies that were in action?   
 

3. Describe the learning frameworks or theories that were in action in this learning program. 
Explain how you determined this (what observations directed you to this conclusion?). 

 
4. Describe your evaluation of whether the teaching and learning activities are age 

appropriate. Make sure to provide reasoning for your evaluation. 
 

5. Describe the partners that were involved in the planning and implementation, and the 
roles that they played. Did they work effectively with each other? What factors supported 
or hindered partnership and why?  

 
6. What were the most striking differences that you observed among the learning programs? 

What were the reasons for the differences? 
	

7. What were the most important things that you learned about effective informal learning 
programs as a result of your observations? What changes will you make to the learning 
programs (if any)? Why? 

 



 	

8. As a result of these observations, are there any elements of these learning programs 
(partnership, youth engagement, technology use, etc.) that you want to adapt/utilize for 
your Capstone project? How? Why? 

 
Information gathered is to be presented to the class in a 20-minute recorded presentation and in a 
6-8 page typed, 1.5 spaced paper in 12 pt. type. Your oral presentation must be supported by a 
PowerPoint. Use Voice Thread that is available via Canvas to submit your presentation 
assignment and the Observation assignment link to submit your paper.  

 
Both the presentation and the paper are to begin with brief descriptions of the learning 
environments you visited and then focus on your analysis of the learning programs observed. 
The analysis in the paper is to be guided by all eight questions listed above; however, your oral 
presentation must focus on questions 6 and 7. 

 
The rubric for the assessment of the paper and the presentation is posted on the Canvas site. 

 
Presentation Responses:  You will view at least five of your classmates’ recorded 
presentations then respond in writing to specific questions about these candidates’ presentations. 
The questions that will be provided will be designed to help you focus your attention on the 
elements of effective informal learning programs. Each candidate will be assigned a question to 
answer. You will then copy your question and response and paste that information into the 
Presentation Responses Assignment submission in Canvas.



 	

READINGS – articles that do not have a direct link can be accessed through the Modules 
section in the course website 
 
Module 1 – Youth development 
 

• Blakewood, S. (2012). The mysterious working of the adolescent brain. TedTalk 
available at: 
http://www.ted.com/talks/sarah_jayne_blakemore_the_mysterious_workings_of_the_ado
lescent_brain?utm_source=tedcomshare&utm_medium=referral&utm_campaign=tedspre
ad 

• Center on the Developing Child at Harvard University (2011). Building the Brain’s 
“Air Traffic Control” System: How Early Experiences Shape the Development of 
Executive Function: Working Paper No.11. http://developingchild.harvard.edu/wp-
content/uploads/2011/05/How-Early-Experiences-Shape-the-Development-of-Executive-
Function.pdf 

• Hetherington, E. M., Parke, R. D., & Locke, V. O. (2003). Child psychology: A 
contemporary viewpoint. Boston: McGraw-Hill. (pg.13-33; pg. 345-348). 

• Koh, K. & Abbas, A. (2015). Radical change theory: Framework for empowering digital 
youth. Journal of Research on Libraries and Young Adults, 5(1), Available: 
http://www.yalsa.ala.org/jrlya/2015/01/radical-change-theory-framework-for-
empowering-digital-youth/ 

• McDevitt, T.M. & Ormrod, J.E. (2013). Child development and education (5th ed). 
Upper Saddle River, NY: Pearson/Merrill-Prentice Hall. (pg.194-209; pg. 214-221). 

• Reach Out and Read (2012). Milestones of early literacy development. Available at: 
http://www.reachoutandread.org/FileRepository/RORmilestones_English.pdf 

	
Module 2 - Learning theories and frameworks 
 

• Hoffman, K. M., Subramaniam, M., Kawas, S., Scaff, L., & Davis, K. (2016). Connected 
libraries: Surveying the current landscape and charting the path to the future. College 
Park, MD, Seattle, WA: University of Maryland, College Park; University of 
Washington. Available: http://connectedlib.test.ischool.uw.edu/wp-
content/uploads/2016/02/ConnectedLibraries-SurveyingtheCurrentLandscape-and-
ChartingthePathtotheFuture.pdf 

• Hudson, R., Duncan, S., & Reeve, C. (2016). Affinity spaces for informal science 
learning: Developing a research agenda. Twin Cities Public Television. Available at: 
http://www.informalscience.org/sites/default/files/AffinitySpacesFinalReport.pdf 

• Ito, M., Gutiérrez, K., Livingstone, S., Penuel, B., Rhodes, J., Salen, K., … Watkins, S. 
C. (2013). Connected learning: an agenda for research and design. Irvine, CA: Digital 
Media and Learning Research Hub. Available at: https://dmlhub.net/wp-
content/uploads/files/Connected_Learning_report.pdf 

• Jenkins, H., Clinton, K., Purushotma, R., Robison, A.J., & Weigel, M. (2009). 
Confronting the challenges of participatory culture: Media education for the twenty-first 
century. Cambridge, MA: MIT Press.  

o read executive summary (if desired, skim the rest) 



 	

• Nespeca, S. (2012). The importance of play, particularly constructive play in public 
library programming. ALSC. Available at: 
http://www.ala.org/alsc/sites/ala.org.alsc/files/content/Play_formatted.pdf 

• Wheeler, S. (2014). Learning, making and powerful ideas (Constructionism). Blog post: 
http://steve-wheeler.blogspot.co.uk/2014/09/learning-making-and-powerful-
ideas.html?m=1 

	
Module 3 – Diverse Youth 

• Abdul-Magied, Y. (2014). What does my head-scarf mean to you? TedTalk available at: 
http://www.ted.com/talks/yassmin_abdel_magied_what_does_my_headscarf_mean_to_y
ou/transcript?language=en#t-5753 

• Overall, P. M. (2009). Cultural competence: A conceptual framework for library and 
information science professionals. Library Quarterly, 79, 175-204. 

• ALSC (2015). Library service for special population and their caregivers: A toolkit for 
librarians and library workers. Available at: 
http://www.ala.org/alsc/sites/ala.org.alsc/files/content/professional-tools/lsspcc-toolkit-
2015.pdf 

• Hughes-Hassell, S., Kumasi, K., Rawson, C. & Hitson, A. (2012). Building a bridge to 
literacy for African American youth. Chapel Hill: NC. Available at: 
http://bridgetolit.web.unc.edu/files/2012/09/Building-A-Bridge-to-Literacy-for-African-
American-Males.pdf 

• Rideout, V.J. & Katz, V.S. (2016). Opportunity for all? Technology and learning in 
lower-income families. A report of the Families and Media Project. New York: The Joan 
Ganz Cooney Center at Sesame Workshop. Available at: 
http://digitalequityforlearning.org/wp-
content/uploads/2015/12/jgcc_opportunityforall.pdf 

• Vaala, S. (2013). Hispanic-Latino families and digital technologies: The Joan Ganz 
Cooney Center at Sesame Workshop. Available at: 
http://www.joanganzcooneycenter.org/wp-
content/uploads/2013/04/jgcc_aprendiendo_juntos.pdf 

 
Module 4 – Guidelines for Competencies and Learning 

• ALSC. (2015). Competencies for librarians serving children in public libraries. Available 
at: http://www.ala.org/alsc/edcareeers/alsccorecomps 

• American Association of School Librarians. (2009). Standards for the 21st-Century 
Learner in Action.  Available at: 
http://www.ala.org/aasl/sites/ala.org.aasl/files/content/guidelinesandstandards/learningsta
ndards/AASL_LearningStandards.pdf 

• Braun, L. W., Hartman, M. L., Hughes-Hassell, S., Kumasi, K., & Yoke, B. (2014). The 
future of library services for and with teens: A call to action. Chicago, IL: YALSA. 
Available at: 
http://www.ala.org/yaforum/sites/ala.org.yaforum/files/content/YALSA_nationalforum_f
inal.pdf 

• Koh, K. & Abbas, A. (2016). Competencies needed to provide teen library services of the 
future: A survey of professionals in learning labs and Makerspaces. Journal of Research 



 	

on Libraries and Young Adults, 7(2), Available: http://www.yalsa.ala.org/jrlya/wp-
content/uploads/2016/06/Koh_Abbas_Competencies-Teen-Library-Services_Final.pdf 

• Mozilla (2016). Web literacy 2.0. White paper. Available at: 
http://mozilla.github.io/content/web-lit-whitepaper/  

• Mozilla’s Web literacy map. Available at: https://teach.mozilla.org/web-
literacy/participate/open-practice/   

o click through to read descriptions of each literacy within exploring, building, 
connecting 

	
Module 5 – Community Partnerships & RPP 

• Coburn, C. & Penuel, W. (2016). Research-practice partnerships in education: Outcomes, 
dynamics, and open questions. Educational Researcher, 45(1), p. 48-54.  Available: 
http://www.sesp.northwestern.edu/docs/publications/9114053015776805360e7f.pdf 

• ConnectedLib Community Partnership module (not to be shared – still work in progress) 
• Kania, J., & Kramer, M. (2011). Collective impact. Stanford Social Innovation Review, 

2011(Winter), 36–41. Available at: https://ssir.org/articles/entry/collective_impact 
• Mathie, A. & Cunningham, G. (2003). From Clients to Citizens: Asset-Based Community 

Development as a Strategy for Community-Driven Development. Development in 
Practice, 13(5), 474-486. Available at: https://ssir.org/articles/entry/collective_impact 

• McCarthy, C., & Herring, B. (2015). Museum & community partnerships: Collaboration 
guide for museums working with community youth-serving organizations. NISE Network. 
Retrieved from 
http://www.nisenet.org/sites/default/files/NISE%20Network%20Collaboration%20Guide
%2011-20-2015%20FINAL.pdf 

• Research+Practice Collaboratory Toolkit. (2016). Available at: 
http://researchandpractice.org/toolkit/ 

 
Module 6 – Navigating Institutional Support 
	

• Boyea-Robinson, T.  (2017). Just change: How to collaborate for lasting impact. 
Charleston: Advantage Media group. (Chapter 3). 
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